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Curriculum Intent  
It is our intent that children will leave our schools resilient, emoƟonally literate, aspiraƟonal, effecƟve               
communicators who are happy and therefore ready for the next stage of their life through the behaviour, 
knowledge and skills they have learnt whilst in our care. If we can achieve this for our children then we believe we 
are giving them the best opportunity to achieve success in their life. Through an inclusive and sƟmulaƟng           
environment we will develop every child and allow them to write their own story in life. This intent is defined as 
our REACH principles.  

Resilient: Every child is resilient.  
EmoƟonally Literate: Every child is aware of their feelings and those of  others.  
AspiraƟonal: Every child aspires for more in their learning and in life.  
Communicators: Every child is an effecƟve communicator.  
Happy: Every child has the right to be happy. Bilton Community FederaƟon  
 
Our vision is to empower children to make a posiƟve impact on the world and to 
apply the following values in all they do: Care, Co-operaƟon, Honesty, Forgiveness, 
Respect and  Resilience. 

 History is all around us. The study of history ignites children’s curiosity about the past in Britain and the wider 
world. It enables children to find out about how and why the world, our country, culture and local community 
have developed over Ɵme and how the past can have direct consequences for our future.  Study of the past builds 
a chronological framework for children’s knowledge of historical events and people as well as encouraging deep 
thought and reflecƟon which can influence aƫtudes, ideas and values.  At Bilton C of E Junior School our aim 
when teaching History is to sƟmulate children’s curiosity to develop knowledge, skills and understanding. 

We teach the NaƟonal Curriculum, with a focus on a progression of historical skills as well as knowledge. Skills and 
knowledge are built on year by year and sequenced appropriately to maximise learning for all children. 

During each new historical topic, the children study the chronology of that period. This places the era in context 
and encourages children to develop their understanding of how periods of Ɵme fit together and to consolidate 
the learning from previous topics. It is also an opportunity to discuss the cause and effect of historical issues as 
children gain a wider understanding of the past. 

To spark children’s curiosity, it is important to allow first-hand experience of historical periods; so whether that be 
evaluaƟng historical sources, visiƟng a museum or handling artefacts from that era all of these help children to 
empathise with people in the past and build a rounded picture of what life was life. At Bilton C of E Junior School 
we study a wide range of units which reflect changes in Britain as well as the wider world.  We celebrate history 
from around the world and champion those people who have someƟmes been forgoƩen. 

By the Ɵme the children at Bilton C of E Junior leave our school they should have developed:  

· A secure knowledge and understanding of people, events and contexts from the historical periods covered. 
· The ability to think criƟcally about history and communicate confidently in styles appropriate to a range of 

audiences. 
· The ability to consistently support, evaluate and challenge their own and others’ views using detailed,         

appropriate and accurate historical evidence derived from a range of sources. ∙ The ability to think, reflect, 
debate, discuss and evaluate the past, forming and refining quesƟons and lines of enquiry. 

· A passion for history and an enthusiasƟc engagement in learning, which develops their sense of curiosity 
about the past and their understanding of how and why people interpret the past in different ways. 

· A respect for historical evidence and the ability to make robust and criƟcal use of it to support their            
explanaƟons and judgements. 
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Where possible, we use the local environment to support learning. These learning opportuniƟes encourage            
children to recall and draw upon their  experiences wherever in the world they conƟnue their educaƟon. We        
capitalise the on the vast historical opportuniƟes within the local environment.  
These include: 
· Visits to the New Walk Museum to explore EgypƟan artefacts 
· A visit to Cadbury World to explore the Mayans 
· A visit to Oakham castle and museum to support and deepen learning for ‘Crime and Punishment’ 
· A visit to Rugby museum when learning about the Romans 
· A visit to Rugby School in connecƟon with local history 
· A visit to Blist Hill Victorian Village to support learning in the Victorians topic  
· An experience in the trenches at Staffordshire Regiment Museum when learning about WWI 

We capitalise on other opportuniƟes through assemblies and visitors to support learning in History.  

  Topic 1 Topic 2 Topic 3 

Year 3 

Local History  
Guy Fawkes  

Warwickshire Museum  

Stone Age—Bronze Age 

Museum Workshops  

Ancient Egypt 

Museum Workshops  

Year 4 

The Romans 

Lunt Fort and Rugby 
Museum 

The Maya  

Cadbury World  

Crime and Punishment  

Oakham Castle  

Year 5 
The Victorians  

Blist Hill 

Invaders  and SeƩlers  Benin 

Year 6 

WWI and WWII  

Staffordshire  

Regimental Museum  

Ancient Greece  Local History  
Coventry  

Care: we encourage our children to express empathy and compassion through their work in History. 

Honesty: child learn about decepƟon and dishonesty and historical conflicts that have led lead to          
disastrous consequences. They learn that this sort of decepƟon and dishonesty is morally wrong.  

Respect: we teach the children about diversity within the subject and how we should give thanks and re-
spect to the sacrifices that historical figures have made.  

Co-operaƟon: we provide opportuniƟes for collaboraƟve historical work and children to value the under-
standing of others.  

Forgiveness: we encourage the children to explore forgiveness and healing in their topics. 

Resilience: We teach children to experiment and face creaƟve challenges. We teach how resilience con-
tributes to posiƟve change based on our knowledge of past events.  
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Civilisation  Exploration   Conflict      Empire          Settlement                   Ancient   
Unchartered             Colony    Era  Century         Decade            Missionary     
Democracy  Rebellion  Revolution    Heir Descendent  Parliament 
Government  Account   Ancestor    Economy  Law   Eyewitness    
Raid           Monarch   Archaeologist  Mediaeval  Legacy  Artefact 
 Conquer        Expedition  Royal Significant Family tree         Source       
Evidence  

Ongoing Historical Vocabulary  

Progression in knowledge 
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·  Understanding that history is divided into periods of history e.g. Stone Age, Ne-
olithic period. 

·  Using dates to work out the interval between periods of time and the duration of 
historical events or periods. 

·  Using BC/AD/century. 
·  Beginning to develop a chronologically secure knowledge of local, British and 

world history across the periods studied. 
·  Placing the time studied on a timeline. 
·  Using dates and terms related to the unit and passing of time e.g. millennium, 

continuity and ancient. 
·  Noticing connections over a period of time. 
·  Identifying reasons for change and reasons for continuities. 
·  Identifying what the situation was like before the change occurred. 
·  Comparing different periods of history and identifying changes and continuity. 
·  Describing the changes and continuity between different periods of history. 
·  Identifying the links between different societies. 
·  Identifying reasons for historical events, situations and changes. 
·  Identifying similarities and differences between periods of history. 
·  Explaining similarities and differences between daily lives of people in the past 

and today. 
·  Identifying similarities and differences between social, cultural, religious and 

ethnic diversity in Britain and the wider world. 
·  Using a range of sources to find out about a period. 
·  Using evidence to build up a picture of a past event. 
·  Observing the small details when using artefacts and pictures. 
·  Exploring different representations from the period e.g. archaeological evi-

dence, museum evidence, cartoons and books. 
·  Evaluating the usefulness of different sources. 
·  Understanding how historical enquiry questions are structured. 
·  Asking questions about the main features of everyday life in periods studied, 

e.g. how did people live. 
·  Creating questions for different types of historical enquiry. 
·  Using a range of sources to construct knowledge of the past. 
·  Extracting the appropriate information from a historical source. 
·  Identifying primary and secondary sources. 
·  Interpreting evidence in different ways. 
·  Understanding  and making deductions from documentary as well as concrete 

evidence e.g. pictures and artefacts. 
·  Making links and connections across a period of time, cultures or groups. 
·  Asking the question “How do we know?” 
·  Reaching conclusions that are substantiated by historical evidence. 
·  Constructing answers using evidence to substantiate findings. 
·  Identifying weaknesses in historical accounts and arguments. 
·  Creating a structured response or narrative to answer a historical enquiry. 
·  Describing past events orally or in writing, recognising similarities and differ-

ences with today. 

Key Skills Year 3 and 4 
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Key Skills Year 5 and 6 

· Sequencing events on a timeline, comparing where it fits in with times studied in previous 
year groups. 

·  Using the terms AD and BC in their work. 
·  Using relevant dates and relevant terms for the period and period labels e.g.Stone Age, 

Bronze Age, Iron Age 
·  Developing a chronologically secure understanding of British, local and world history across 

the periods studied. 
·  Placing the time, period of history and context on a timeline. 
·  Relating current study on timeline to other periods of history studied. 
·  Comparing and making connections between different contexts in the past. 
·  Making links between events and changes within and across different time periods / socie-

ties. 
·  Describing the links between main events, similarities and changes within and across differ-

ent periods/studied. 
·  Describing the links between different societies. 
·  Explaining the reasons for changes and continuity using the vocabulary and terms of the pe-

riod as well. 
·  Analysing and presenting the reasons for changes and continuity. 
·  Giving reasons for historical events, the results of historical events, situations and changes. 
·  Starting to analyse and explain the reasons for, and results of historical events, situations 

and change. 
·  Describing similarities and differences between social, cultural, religious and ethnic diversity 

in Britain and the wider world. 
·  Making links with different time periods studied. 
·  Describing change throughout time. 
·  Identifying  significant people and events across different time periods. 
·  Comparing significant people and events across different time periods. 
·  Explain the significance of events, people and developments. 
·  Recognising  primary and secondary sources. 
·  Using a range of sources to find out about a particular aspect of the past. 
·  Describing how secondary sources are influenced by the beliefs, cultures and time of the au-

thor. 
·  Comparing accounts of events from different sources. 
·  Evaluating the usefulness of historical sources. 
·  Addressing and devising historically valid questions. 
·  Understanding that different evidence creates different conclusions. 
·  Evaluating the interpretations made by historians. 
·  Identifying methods to use to carry out the research. 
·  Asking questions about the interpretations, viewpoints and perspectives held by others. 
·  Using different sources to make and substantiate historical claims. 
·  Developing an awareness of the variety of historical evidence in different periods of time. 
·  Distinguishing between fact and opinion. 
·  Recognising ‘gaps’ in evidence. 
·  Identifying how sources with different perspectives can be used in a historical enquiry. 
·  Considering a range of factors when discussing the reliability of sources, e.g. audience, pur-

pose, accuracy, the creators of the source. 
·  Making  increasingly complex interpretations using more than one source of evidence. 
·  Constructing structured and organised accounts using historical terms and relevant historical 

information from a range of sources. 
·  Constructing explanations for past events using cause and effect. 
·  Using evidence to support and illustrate claims. 
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Where do we go?  
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Year 3 Local History  

Year 3 Stone Age to Bronze Age  

AddiƟonal  
Vocabulary  

Ancestors 
Consequences 
Climate 
Nomadic 
Communal 
History sources 
Archaeologists 
Density   
Migrate 
Scavenging 
Predators 
Permanent 
IdenƟty 
Technology  
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Key Learning  

 

 

Year 3 Ancient Egypt  

Key Learning 

· Identify the ancient civilisations and key periods in ancient Egypt. 
· Describe the physical features of Egypt. 
· Explain the Egyptian creation story. 
· Identify the characteristics of important gods or goddesses. 
· Explain why the pyramids were built. 
· Identify the stages and challenges of building a pyramid. 
· Explain the links between ancient Egyptian beliefs and mummification. 
· Name sources that can be used to find out about ancient Egyptian beliefs. 
· Explain some Egyptian beliefs about the afterlife. 

· Understand that prehistory was a long time ago. 
· Accurately place AD and BC on a timeline. 
· Identify conclusions that are certainties and possibilities based on archaeological 

evidence. 
· Explain the limitations of archaeological evidence. 
· Use artefacts to make deductions about the Amesbury Archer’s life. 
· Identify gaps in their knowledge of the Bronze Age. 
· Explain how bronze was better than stone and how it transformed farming. 
· Explain how trade increased during the Iron Age and why coins were needed. 
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Year 4 The Maya  

· Sequence the key periods of the Ancient Maya civilisation. 
· Identify periods that were happening in Britain at the same time. 
· Explain how the Ancient Maya settled in the rainforest and the challenges they 

faced. 
· Describe Ancient Maya beliefs. 
· Name the features of the Ancient Maya cities. 
· Make deductions about the Ancient Maya cities. 
· Evaluate the reasons for the decline of the Maya civilisation. 
· Understand the importance of archaeologists, archivists and historians in construct-

ing our understanding of the past. 

Key Learning 

 

Through the Year 3 Curriculum we inspire children to consider the world of work:  

The local history topic covers the work of planning officers, surveyors, architects and environmental  

officers. Through their topic of the Stone Age they get to learn about the roles of anthropologists and 
archaeologists and the knowledge and skill involved. The EgypƟan topic shared the roles of anthropolo-
gists, Egyptologists, architects, builders, surveyors, arƟsts and archaeologists.  
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Year 4 The Romans   

· Explain the meaning of empire and invasion. 
· Understand the chronology of the Roman invasion of Britain. 
· Identify the consequences of the Roman invasion. 
· Create an interpretation of Boudicca using sources. 
· Explain why the Romans needed a powerful army. 
· Identify a soldier’s equipment. 
· Explain how the Roman army was organised and perform simple manoeuvres and 

drills. 
· Make observations about an artefact. 
· Explain the meaning of legacy, identifying how the Romans changed Britain and 

ordering legacies by their significance. 

Key Learning 
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Year 4 Crime and Punishment  

Key Learning 

To know in more detail about crime and punishment in the Roman period. 
To know in more detail about crime and punishment in the medieval and Tudor peri-
ods. 
To know in more detail about crime and punishment in the Victorian period. 
To compare crime and punishment and compare it to today. 
 Know how changes in society create changes in the kind of crimes that are 
 committed, as well as the ways in which they are punished. 
 Were some punishments harsh and unjustified by today's standards. 
 Compare Victorian case studies. 
 Know about the life and work of Elizabeth Fry. 
 Make links and explain comparisons. 
 To know in more detail about crime and punishment in the Anglo-Saxon 
 and Viking period. 
 Were the Victorians cruel? Explain your answer. 
 Were all criminals punished in the same way? How did social status impact?  

 

Through the Year 4 Curriculum we inspire children to consider the world of work:  

Through the Romans topic children learn about the roles architects, builders, surveyors, arƟsts,            
archaeologists and   military roles and the knowledge and skill involved. The Maya topic allows for the 
children to learn about the roles architects, builders, arƟsts, archaeologists, anthropologists and               
astronomers and the knowledge and skill involved and the Crime and Punishment topic encourages               
children to consider the roles of solicitors, criminal lawyers, criminologists, forensic scienƟsts, invesƟga-
tors and prison roles.  
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Year 5 The Victorians 
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Key Learning 

List the dates of significant inventions during the Victorian era and British Em-
pire. 
Describe what life was like in factories/ workshops in Britain in the Victorian era. 
Describe what is meant by the word 'innovation'. 
Use a timeline to identify significant events in the Victorian era. 
Suggest reasons why the Victorian era was a time of rapid scientific develop-
ment.  
Describe the experience of children in Victorian times. 
Know the impact of new scientific discoveries on religious beliefs. 
Describe the difference between the lives of the rich and poor in the Victorian 
era. 
Know what impact the Industrial Revolution had on political and social  organi-
sation. 
List some significant technological innovations during the Victorian era. 
Know how much of the world was ruled by the British during the Victorian era. 
Know how trade changed during the Victorian Period. 

Year 5 Invaders and SeƩlers  
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Year 5 Benin  

Key Learning 

· Explain where the Vikings came from and why they invaded Britain. 
· Sequence events according to their significance for groups of people. 
· Find evidence and make inferences from sources. 
· Name Viking trade routes. 
· Explain why trade routes were important to the Vikings. 
· Identify the differences between Viking sagas. 
· Evaluate the impact of Viking achievements. 

Key Learning 

· Describe the key physical features of the Maya civilisation. 
· Sequence the key periods in the Maya civilisation. 
· Identifying periods that were happening in Britain at the same time. 
· Name the features of the rainforest. 
· Explain the challenges facing the Maya in the rainforest. 
· Explain how the Maya settled in the rainforest. 
· Name the features of Maya houses. 
· Explain the Maya creation story. 
· Identify the characteristics of important gods or goddesses. 
· Make deductions about cities. 
· Name the features of Maya cities. 
· Create a plan of a Maya city, including the main features. 
· Explain the reasons for the decline of the Maya civilisation. 
· Evaluate the reasons for the decline of the Maya civilisation. 
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Year 6 WWI 

 

Through the Year 5 Curriculum we inspire children to consider the world of work:  

The Victorian topic covers the roles of historians, architects, tradesmen, explorers and  
industry along with  the knowledge and skills involved. The Maya topic includes the roles 
architects, builders, arƟsts, archaeologists and military roles. Through Crime and Punish-
ment children get to know about the roles of historians, archaeologists, architects and 
tradesmen and the knowledge and skills involved.  
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Year 6 Ancient Greece  

· Describe the features of ancient Greece. 
· Identify the key periods in the ancient Greek civilisation. 
· Make inferences about Greek gods. 
· Research a Greek god. 
· Compare Athens and Sparta. 
· Understand the different types of democracy. 
· Explain how Athenian democracy worked. 
· Explain what philosophy is. 
· Identify the achievements of the ancient Greek philosophers. 
· Identify the ancient Greeks’ legacies and their impact. 
  

Key Learning 
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Year 6 Local Study  

AddiƟonal Learning 

· Identify the type of information the census gives about people. 
· Use the census to make inferences about people from the past. 
· Identify and describe the changes between periods of time using the census. 
· Use other primary and secondary sources to verify the data in a census. 
· Use a range of sources, including the census, to build an understanding of a peri-

od. 
· Describe the changes in the 1921 census. 
· Plan a local history enquiry using the census. 

 

Through the Year 6 Curriculum we inspire children to consider the world of work:  

Through the WW1 topic children get to know about the roles within the military and  the 
knowledge and skill involved. The Ancient Greece topic focuses on the roles architects, 
builders, arƟsts, archaeologists and military roles.  

The local history topic revisits the work of planning officers, surveyors, architects and envi-
ronmental officers.  
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